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Todayôs Plan 

× Keynote 

ÁThe Infant/Toddler to Preschool Language and 

Early Literacy Connection  

× Breakout 1 

ÁResponse to intervention (RTI) with 

infants/toddlers early communication  

× Breakout 2 

ÁResponse to intervention (RTI) with preschool 

early literacy 



Who are we and what do we 

represent? 

× Charlie Greenwood, Professor of Applied 

Behavioral Science 

× Judith Carta, Professor of Special Education 

×Juniper Gardens Childrenôs Project, University 

of Kansas 

× Individual Growth and Development Indicators 

(IGDIs) 

× Center for Response to Intervention in Early 

Childhood (CRTIEC) 



JUNIPER GARDENS CHILDRENõS 

PROJECT: 

RESEARCH IN THE INTEREST OF THE 

COMMUNITY 

Charles R. Greenwood, Ph.D., Director 

Debra Kamps, Ph.D., Associate Director 

Eric Kirkwood, President Community Advisory Board 

Barbara Terry, Director , JGCP Executive Board 



Juniper Gardens Childrenõs Project at 

the Childrenõs Campus of Kansas City 



JGCPôs Mission 

×To promote childrenôs social well-being and 

academic achievements by improving the 

quality of their care and educational 

experiences through the use of evidence-

based practice 

 



What We Value 

× Learning what works through efforts to solve 

relevant community, home, and school problems 

using rigorous scientific methods and technology 

× Building collaborative partnerships with 

community organizations, schools, and individuals 

to help identify problems and generate solutions 

× Being a place where community members meet 

with University researchers and graduate students 

to learn from one another 



Legacy Outcomes 

× Meaningful Differences in the Everyday 
Experiences of American Children (Hart & 
Risley, 1995) 

× ClassWide Peer Tutoring Impacts on 
Beginning Reading Achievement (USDE 
What Works Clearinghouse 
http://ies.ed.gov/ncee/wwc/pdf/WWC_CWPT
_070907.pdf  

× The Kansas Center for Autism Research and 
Training 

http://ies.ed.gov/ncee/wwc/pdf/WWC_CWPT_070907.pdf
http://ies.ed.gov/ncee/wwc/pdf/WWC_CWPT_070907.pdf


CENTER FOR  

RESPONSE TO INTERVENTION 

IN EARLY CHILDHOOD 
 

 

Reach us online at www.crtiec.org 

CRTIEC 
 

A Multi-Site 

Research Focused 

on Promoting  

Early Literacy and 

Language 



    CRITECôs Aims 

To develop and validate interventions and 

progress monitoring tools so that pre-

kindergarten programs can find young 

children showing the earliest signs of reading 

difficulties and intervene earlier.  

Donôt wait, act now to prevent delays from 

becoming disabilities later on as described 

below! 

 



Our Key Partners 

× University of Kansas 

ÁCharles Greenwood & Judith Carta 

× Dynamic Measurement Group; Eugene, OR 

ÁRuth Kaminski 

× University of Minnesota 

ÁScott McConnell 

× Ohio State University 

ÁHoward Goldstein 

× Division for Early Childhood-CEC 

 

 

 



So, here is the problem. Two many 

children enter kindergarten not ready to 

read. 

× What do we know about this problem? 

× What skills do children need to know? 

× What risks do children face in learning these 

skills in an age-appropriate manner? 

× How are they usually taught/learned? 

× How can we become more effective? 

× What are the implications? 

 



What do we know about this 

problem? 

× A wide body of empirical evidence over the 

past few decades reports that a large number 

of skills are necessary to learn to read. 

× These skills typically are learned at home prior 

to formal schooling and are advanced in pre-

kindergarten environments. 



Home Environment Impact 

× Adequate early language and pre-literacy 

experiences at home prior to preschool enable 

children to  

ÁLearn how to communicate their wants and 

needs. 

ÁExpand their vocabulary. 

ÁAcquire background knowledge ïmake links 

between words and objects and past and current 

experiences. 

ÁTune into the importance of print. 

 

 



Preschool Impact  

× An understanding of the meaning of print in 
preschool is reflected in  

Á Vocabulary knowledge  

Á Oral language skills 

Á Language comprehension 

Á Conceptual knowledge leading to reading 
comprehension 

× Children also need to be able to translate print 
into sounds and sounds into print.  

× These skills should be taught in preschool and are 
different from those taught in K-12. 

 

 

 



What skills to children need to 

know? 

Infant/Toddler Preschool (PreK) Early Elementary (K-3) 

Early Language and 

Communication 

Language and Early 

Literacy 

Early Literacy and Reading 

Prelinquistic Language Phonological Awareness 

(Letter Sounds) 

Phonological Awareness 

(Initial Sounds, 

Segmentation) 

Oral Language Alphabet Knowledge Alphabetic Principle 

Oral Language 

(Vocabulary) 

Vocabulary 

Oral Comprehension Accuracy and Reading 

Fluency 

Reading Comprehension 



Language to Literacy 

Connection: Measurement 

Infant/Toddler IGDIs Preschool IGDIs DIBELS 

www.igdi.ku.edu http://ggg.umn.edu/  https://dibels.uoregon.ed/  

Early Communication 

Birth to 3 

 

Language and Early Literacy 

3 to 5  

Early Literacy 

K to 3rd Grade 

 

Gestures Letter Orientation          Letter Naming Fluency 

Vocalizations Sound Identification Initial Sound Fluency 

Single Words  

Utterances 

Rhyming Phoneme Segmentation 

Fluency 

Multiple Words  

Utterances 

Alliteration Nonsense Word Fluency 

Definitional Vocabulary Oral Reading Fluency 

Picture Naming Vocabulary Retelling Fluency 

Comprehension 

http://www.igdi.ku.edu/
http://ggg.umn.edu/
https://dibels.uoregon.ed/


What risks do children face in learning 

at an age-appropriate rate? 

× A rising proportion of children enter early education 
with  
ÁLimited histories of exposure to early literacy experiences 

at home or childcare 

ÁHistories of neglect and harsh parenting 

ÁParents who are clinically depressed, unavailable for 
interaction. 

× These children are at risk for not achieving age 
expected language, early literacy, and social 
emotional skills 

× A large portion of these children become struggling 
readers, on the way to eligibility for special education 
services 



How are they usually 

taught/learned? 



Hart & Risley (1995) Meaningful Differences in 

the Lives of American Children 

National Public Radio Piece, January 2011 

Ã Early research showing that a relationship exists 

between childrenõs cumulative vocabulary at 36 

months and the amount of language their parents 

addressed to them 

Ã Talk More to Your Baby! 



If we have some good evidence for closing 

the gap, what is stopping us? 

What can we be doing in school? What can we be doing at home? 



What can we do differently to 

become more effective? 

× The potential benefit of RTI in early childhood 

is the ability to identify and serve at-risk 

children earlier, providing them the 

experiences and skills needed to prevent later 

identification and referral for special education. 

× The benefit for children with disabilities is the 

ability to provide seamless interventions for 

individual children that result in progress, less 

regression, and loss of function over time 

(Fletcher & Vaughn, 2009). 



The RTI Approach in Early Childhood 

× Universal screening to identify children at risk 
and who can benefit from more intensive 
intervention 

× Use of evidence-based practices 

× Multiple levels of support (tiers)  

× Progress monitoring and intervention decision 
making 
Á Greenwood, C.R, Bradfield, T, Kaminski, R, Linas, M. W., Carta, J. J., & Nylander, D. 

(2011). The response to (RTI) approach in early childhood, Focus on Exceptional 
Children, 43(9), 1-22.  

 

 

 



Universal Screening 

ü Assess all children to determine best level of 
service 

üEarly Communication 

üOral language/vocabulary 

üPhonological awareness and letter/sound 
correspondence 

üAlphabet knowledge and print awareness 

üOral Comprehension 

× Re-evaluate frequently during year 



Use of Evidence-Based Practices 



Use of Multiple Levels (Tiers) of Support 


